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Abstract

Background/Introduction

Nurse educators have a prime directive to prepare graduate nursing students for advanced practice. To help students achieve requisite
competencies, active learning strategies such as Team-based Learning (TBL) can be used. However, a dearth of literature exists about
TBL in graduate nursing education.

Purpose
Our project’s purposes were to examine students’ emotional, behavioral, and cognitive engagement, approach to learning, critical
thinking, and satisfaction related to TBL.

Methods or Processes/Procedures

Consistent with TBL methodology, a flipped-classroom instructional design was used. Students completed pre-work reading
assignments. Difficult content was presented through pre-recorded lectures. Synchronous, online class sessions began with an
individual readiness assessment test (iRAT) to assess pre-class preparation. Next, student teams, in breakout rooms, discussed and
submitted a single team readiness assessment test (tRAT). A debriefing session followed the iRAT/tRAT to prepare students for
application-based exercises (ABEs). Post-course, anonymous questionnaires elicited student satisfaction with TBL and its impact on
engagement, critical thinking, and surface, strategic, and deep approach to learning. Comparison of iRAT/tRAT scores sought to
demonstrate effects of peer instruction on preparedness for ABEs. Qualitative inquiry elicited students’ emotional, behavioral, and
cognitive engagement. Descriptive statistics expressed student engagement, critical thinking, approach to learning, and satisfaction.
Wilcoxon Signed Rank Test compared iRAT to tRAT.

Results

Students were highly satisfied with TBL, engaged, applied critical thinking, and predominately used a strategic or deep approach to
learning rather than a surface approach. Scores on tRATs were significantly higher than iRATSs, demonstrating positive benefits of
peer instruction. Qualitative data demonstrated high levels of engagement in all domains.

Limitations
A small sample size of nine adult-gerontology acute care students was the primary limitation, reducing power.

Conclusions/Implications for Practice
The results suggest TBL promotes student engagement, strategic and deep learning, critical thinking, and satisfaction. Future
implementation with larger cohorts will be helpful in determining long-term success of TBL.
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